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National Data
National Student Clearinghouse

• 1/3 of students transferred at least once within 6 years
• 45% of students changed institutions at least once
• 50.8% enrolled in a 4 year; 49.2% enrolled in a 2 year
• 36.6% transfer in 2nd year; 24.4% transfer in 3rd year
• 80%cc students express desire to transfer, only 14% do successfully

CollegeBoard (2011)
•Majority of students who attend a community college are mature and often
non-traditional and underserved which often includes, low-income, first
generation, older-than-average students
Bradley (2014)
•Credit leakage, or students transferring in with many credits that don’t
count towards their major, thus extending time to completion, overall cost of
education, and disappointment from wasted time and money on classes that
do not count is a common transfer student challenge
Foote, Kranzow, & Hinkle (2015)
•There are limited programs and services dedicated to help transfer students
navigate the transfer process and transition, to name a few.
Grites (2013)
•Transfer students often suffer from transfer shock, which is the tendency for
transfer students to experience a decrease in their GPA during the first and
second term at their new institution.
•The accumulation of these challenges can result in frustration, higher
overall cost, and negatively impact retention
and engagement.
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National Trends

Free Community College (OR & TN)

Increased diversity (1st gen., adult learners, veterans,
racial/ethnic)

Increased mobility and clarity needed in transfer pathways

Broadening view of credit for completion

Increasing important of knowing how credits transfer and
fit into curriculum pre-transfer
Page

4

State of Oregon Data
From the Oregon High Education Coordinating Committee’s website

•7,005 community college transfer students in the state of
Oregon in 2013-14
•Among 20,439 newly admitted undergrads at Oregon’s public
institutions in 2013-14, 43% were transfer students from a
community college.
•Of the approx. 4,000 students earning AAOT in 2012-13, 47%
attended a four-year public institution
•Transfer students have an average of 94.4 credits when they
transfer from an Oregon Community College.
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State of Oregon Trends
From the Oregon High Education Coordinating Committee’s website

Oregon Promise: Senate Bill 81
New grant program for community college, began accepting applications on Nov. 1, 2015 for enrollment in
Fall of 2016. To qualify for Oregon Promise, a student must:
O Graduate from an Oregon high school or complete the GED in Spring / Summer 2016
O Have a 2.5 cumulative grade point average or higher
O Have been an Oregon resident for at least 12 months prior to enrolling in community college
Once approved (finding out now), the student must enroll in an Oregon community college within 6 months
of graduating or completing the GED and accept all state and federal grants for which they qualify. In
instances where their tuition is covered by other state and federal grants, students may receive a $1,000
Oregon Promise grant for use toward room and board, transportation, or books.

Student Success and Completion Model: ORS 351.753 (3) (iii) (f)
Creates a framework and incentives that focus institutions on state priorities while allowing campuses to
determine how to meet these goals utilizing best practices that match their diverse missions, capabilities
and unique student populations. Our new model will direct more resources to supporting students and
promoting the timely completion of programs and degrees, with extra attention to the needs of historically
under-served college students. Currently, about 40% of students at Oregon’s public universities do not
complete bachelor’s degrees within 6 years. These students represent a key opportunity for Oregon to
make a difference toward the state’s 40-40-20 goal and the prosperity envisioned by it.

Credit Transfer & Transfer Student Bill of Rights and Responsibilities: HB 2525
Requires the Higher Education Coordinating Committee (HECC) to convene a workgroup to assess available
information for students regarding admission standards and the number of credits and types of courses that
fulfill baccalaureate degree requirements. Report due by July 1, 2016.
• Preliminary results are in: Average transfer credits accepted, total credits, and percent of total credits
degree earned degree institutions… ALMOST 1/3 of Bacc. Recipients (32% were from Or CC transfers..
others are 51% of students who received back degrees were transfer students). We know the average
transfer credits accepted: 103.9…. Preliminary data.. Or CC transfer student had an average of 212.3
transfer credits High School: 20.6 college credits (AP/IB/Dual Credits)… even them was 204.3
• Results coming soon on the HECC website, I can keep you all posted (Kayleen).
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University of Oregon
Transfer Study
Demystifying Higher Education Transfer
Identifying common barriers facing transfer students in Oregon
By: Ellie Austin, Amy Henson, and Craig Wiroll

Executive Summary
This project sought to identify barriers facing transfer students as they transition
from two- to four-year higher education institutions in Oregon.
The major barriers facing transfer students were identified by this research to
be:
● No or Inadequate Advising
● Perceived Lack of Support Services After Transfer
● Misunderstanding of Financial Aid
● Lack of Coordinated, Meaningful, and Accurate Information About Transfer
Requirements
The research uncovered frustration in every facet of the transfer process. From
community college students to students who had successfully transferred to a
four-year university, and from transfer professionals at both two-year and fouryear institutions, there was consternation that the transfer process was not
more transparent and predictable. Students and staff expressed the idea that
transfer was a moving target, and that things were always changing without
notice, or that they could not keep up with the changes even if they were aware
of them.
To overcome the barriers identified by this research, we make 5
recommendations: (1) A universal question on all community college
applications indicating whether the applicant intends to transfer; (2) Regular
visits by four-year transfer staff to two-year colleges to acquaint future transfer
students with four-year staff; (3) A transfer orientation specific to transfer
students, held at the four-year institutions prior to transfer; (4) A back-facing
statewide online portal that tracks students through their time in higher
education in Oregon; and (5) ExpansionPage
of scholarships and grant opportunities
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for transfer students after transfer.

University of Oregon
Transfer Voices

Demystifying Higher Education Transfer
Identifying common barriers facing transfer students in Oregon
By: Ellie Austin, Amy Henson, and Craig Wiroll

“More information about how/why my credits did not transfer and counted for
nothing [at my four-year university].”
“Better advising department at Lane Community College. They let people
fumble around with no direction and their advisors are not as knowledgeable as
they should be about the transfer process. ...That has extended my school by an
entire school year.”
“Further explanation of what credits would or wouldn’t transfer and why. Also
explain clearly the general education requirements [at my four-year university].”
“Transfer orientation. I don’t connect with 18 year olds anymore.”
“I would have liked to be informed that the AAOT does not mean I met all of the
general education requirements for a bachelor’s degree. Also, perhaps a
mandatory meeting with each transfer student and an academic advisor. Seeking
one out was complicated for me and I still felt like I didn’t get the answered I
needed.”
“Making the information more accessible online. I had to search quite a bit.”
“Understanding that an Associate’s degree is not required to transfer to the
University of Oregon might have changed my choices.”
“Having a previous transfer student show new transfer students around the new
campus, as networks are hard to build and they have more knowledge about
how the transfer process works.”
“A more in-depth transfer orientation. It was not very personal, and everyone
got only 10 minutes with student advisors. Also, I didn’t know about most of the
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resources on campus.”

Institutional Data: Oregon
State University
There is a lot of national data on transfer students, but according to Herrera and Jain (2013), we need to capture a
holistic view of our OSU transfer students and learn the characteristics of transfer students’ adjustment to campus so
we can make data driven decisions around how to serve our transfer students (Grites, 2013).
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Transfer Student
Experience/Themes
Second class

Filler students
Last/after thought
Silent majority
Frustrated (nobody knows how to handle us)
Seen as the ‘other’

Feel excluded
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Admission Challenges:
4-Year
“…one of the things I see a lot is transfer students
contacting us wanting to know what classes they will be
taking when they get to OSU. Since we aren’t academic
advisors we can’t really help them with those questions. I
think they are confused about the difference between an
academic advisor and an admissions advisor...”
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Registrar Challenges:
4-Year
“…the biggest challenge is transfer credit
articulation. There are issues that students have
with making assumptions about what will
transfer and perhaps not connecting with an
advisor at the community college to talk things
through doesn’t help. There are issues with
getting clear, easy to read and accurate
information from the institution that the
student is transferring to about what will
transfer. Lastly, there is not enough regular
communication between the 2 year institutions
and 4 year institutions about each other’s
courses, policies, ect. So that students can be
informed and can plan accordingly.“
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International Advising
Challenges:
4-Year
“… I do see internationals students who may not feel the
need to attend orientation, since they have gone through the
similar process at their previous schools. I make it clear in my
pre-arrival emails that transfer students are also required to
attend our international student orientation.

“… that articulation of their previously taken courses, such as
Math course. I have seen students who needed to have the
articulations done before orientation, so they could register
for higher math classes etc…”
Page
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VA Benefit Advising
Challenges: 4-Year

“…The biggest challenge for us is if the student is transferring from
another state. In some cases the VA benefit does not apply exactly the
same, if they do not qualify for resident rates under one of the house
bills, or one waiver they use does not apply to them once they move
and they don’t check into that beforehand. Our issues are all about the
VA benefit… If you are talking to VA students most of them that are
going to school in Oregon know the score and don’t have many issues.
Our biggest thing with them is letting them know if they continue to
attend another school at the same time they need us to send a
permission letter (Parent School Letter).”
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New Student Orientation
Challenges: 4-Year

“Finding ways to ensure that transfer students know they can attend
our Welcome Week programming and that it's not just for first-year
freshman students.”

“There is no consistent experience of a transfer student, which presents
many challenges as we look at creating events/programs that cater to
‘transfer students’ (they want and desire many different things, so one
event can't capture everyone's attention).”

“Credit articulation concerns; our office doesn't do the articulation, but
when students come through our orientation programs, we hear
questions/concerns about that.”

“Helping transfer students understand that OSU's
systems/policies/practices are different than where they came from
(ex: class registration may work differently than the institution they
came from, billing policies may be different, holds may be different,
Page
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Academic Challenges:
4-Year
“I advise our Ecampus transfer students (HDFS majors). A lot of them
tell me that their past advising experiences at other schools weren’t
very helpful and so I think they come in with that expectation. I try to
let them know from day 1 (which is normally their orientation
appointment with me) that I’m here for them and that I will do my best
to provide them with the advising services they need and deserve. I try
to do this without throwing other non-OSU advisors under the bus.”

“One challenge that I find is in advising via email. Most of the
communication with these students is by email, and given the amount
of email these students get every day, I find that I need to be both
thorough yet economical in my communication. I try to email them only
when it’s necessary because I want them to assume that when they see
an email from me in their inbox it must be for a good reason…”
“The biggest challenge is in trying to be concise without coming across
as ‘cold’ or too ‘official’, even if the email is about something not so
positive (like needing to retake a class, for example). So I’ll usually start
the email by saying something like ‘I hope this email finds you well.’ If
they’ve shared something personal with me (for example, they told me
before that they were moving to a new town), I try to ask something
about it (“How did your move to Salem go?”). Then I get to the nitty
gritty.”
“…transfer students finding out that a course they took is ‘not needed’
and becoming very upset. ”
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Academic Challenges:
4-Year
“- Seeking efficiency, cost minded decisions rather than growth minded
decisions
- ‘nontraditional’ transfer student status, but ‘traditional’ out of high
school aged students not receiving appropriate levels of
orientation/support during ‘first year’ at institution after transfer
- Disappointment in ways credits articulate – feeling ‘tricked’ by
institution
- Financial needs, many on campus jobs/positions are filled in spring
term prior to transfer student arrivals in fall
- Housing needs different than traditional residence hall options leading
to discomfort in age gaps/interest areas with peers/roommates
- Barriers to accepting that university learning/classrooms will be
different than community college learning environment and adverse
reactions to offering ways to learn these changes because of feeling
experienced”
“…the greatest challenge that I face in advising prospective transfer
students revolves around transfer articulation, especially for nonresident students. Depending on the institution they are transferring
form, it can be challenging to help students in a) understanding which
classes they should be taking before they transfer here to Oregon State,
and b) determining how the credits they have already earned will
transfer to OSU. “
“Helping them translate their academic habits to OSU dynamics “
Page
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Academic Challenges:
4-Year
“Working with students who have not been advised at the Community
College using one of our transfer curriculum guidelines or have not
been in contact with an advisor here before they transfer… they come
in expecting to be at the junior level for coursework. They have the
credits ,but often have not taken the appropriate prerequisites to get
into the upper division course, such as wrong math class, wrong level of
biology or chemistry, etc…getting them in the pool for scholarships.
They are included by Admissions in the new student pool of college
scholarships, which is administered by Admissions for the college – not
the continuing student pool which the college administers. Therefore
they are competing on a different level. We are addressing this by
considering specific scholarships for transfer students.”
“Assisting them with realistic expectations: how well previous
experiences will translate; About comprehensiveness – or not – of how
well their transfer work equates to OSU curriculum; About the differing
realities of CC to 4 year, CC to OSU, other 4 year to OSU, semester vs
quarter, class size, research institution realities – opportunities &
challenges… to understand and, ideally, appreciate the need for and
value of OSU orientation even though ‘they already know it/have
already been in college.’
“…find ways to fit beyond the classroom aspects into their time at OSU
despite the shortened timeframe, conflicting demands on their time, in
the face of various roles external to OSU (many non-traditional students
in this population…many not that far removed from first, second-year
student)…often in face of fiscal challenges.”
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Academic Challenges:
4-Year
“… they don't want to engage with advisors in the advising process
when it matters most (both at the beginning and end of their degree).
What I mean is, we often get students actively resisting START or
advising appointments before anything has occurred yet, so some of
them bring in an attitude of ‘I already know this’ or just want to get
through with things as quickly as possible. Sometimes these students
then miss out on important information because they worked harder to
actively not ‘listen’ rather than just converse with their advisor so they
had the info they needed to move forward.”
“..they get frustrated by the way their credits transfer to OSU and are
counted towards their degree. The ‘I just want to get done with my
degree ASAP’ mentality can then cause them to make irrational
decisions when it comes to the courses they take. In other words, their
advisors recommend one set of actions and the transfer students don't
heed this advice and do something else that sometimes doesn't turn
out well.”
“Large class size, not feeling connected to peers, and college and OSU
resources.”
“Students coming with part of a basic science sequence sometimes has
to start from the beginning, especially in biology.; determining where
they would fit into a sequence is cumbersome. ”
“For the Ecampus students, that same challenge exists and is probably
amplified… sifting through the transfer
Page courses to determine how they
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apply to the degree is the most time intensive part. ”

Discussion
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Presenter Contact
Information
Juan Carlos Deloya
Advising Specialist
Chemeketa Community College
503.399.6551
juan.carlos.deloya@chemeketa.edu
Kayleen Salchenberg Steeves, Ed.M.
Transfer Student Services Manager
Oregon State University
541.737.2562
kayleen.salchenberg@oregonstate.edu
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